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Mahloket Matters:

Navigating Inner Challenges and Societal Discord
through Jewish Text and Social Emotional Learning
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Welcome to Unit 2 of the Pardes Mahloket Matters program!

Unit 2 is called “Showin’ Up!” and consists of the following 4 lessons:

HwnNPE

“The Conversation That Never Happened”
“Internal Conditions: It Starts With Me!”
“Interpersonal Conditions: Between You and Me”
“External Conditions: Setting the Stage”

Each lesson includes Jewish texts, discussion questions, activities, and skill building. By
the end of this unit, you will have explored the following essential questions:

Who or what torpedoed the potential conversation between Moses, Dathan,
and Abiram in the Book of Numbers, Chapter 16? (lesson 1)

What physiological clues can help me identify whether or not my brain is ready to
engage productively in a difficult conversation? If | am not ready, how do |
become ready? (lesson 2)

When | am emotionally triggered, how can | re-regulate my nervous system so
that | can access reason, empathy, and critical thinking? (lesson 2)

How can | identify my needs and motivation in order to create a clear and
productive intention for engaging in a difficult conversation? (lesson 3)

How do | craft an invitation to a difficult conversation that is welcoming,
honest, and non-aggressive? (lesson 3)

How might the setting — where, when, how, and who- impact the development
or outcome of a difficult conversation? (lesson 4)



Lesson 1: “The Conversation that Never Happened”

ACTIVITY: “Communication Confusion”

1. You are about to see a series of slides. Each slide will feature a phrase or
sentence WITHOUT punctuation.

2. Depending on the punctuation and tone in which each of these sentences is read
out loud, the sentence will have a very different meaning or connotation.

3. One student will read the sentence out loud with whatever tone/punctuation the
student chooses. The rest of us will interpret the meaning of the sentence based on
the tone/punctuation you heard when it was read out loud.

4. Another student will read the SAME sentence with a different tone and/or
punctuation. After the sentence is read out loud, the rest of us will interpret the
meaning of the sentence based on the alternate tone/punctuation.



Numbers 16:1-2, 12-15
(The New JPS)

1 Now Korah, son of Izhar
son of Kohath son of Levi,
betook himself, along with
Dathan and Abiram sons of
Eliab, and On son of Peleth
— descendants of Reuben —
2 to rise up against Moses,
together with two hundred
and fifty Israelites, chieftains
of the community, chosen

in the assembly, men of
repute....12 Moses sent for
Dathan and Abiram, sons of
Eliab; but they said, “We will
not come! 13 Is it not enough
that you brought us from a
land flowing with milk and
honey to have us die in the
wilderness, that you would

also lord it over us? 14 Even
if you had brought us to

a land flowing with milk
and honey, and given us
possession of fields and
vineyards, should you gouge
out those men’s eyes? We
will not come!” 15 Moses
was much aggrieved and
he said to the Lord, “Pay
no regard to their oblation.
I have not taken the ass of
any one of them, nor have |
wronged any one of them.”

Text Study: Numbers 16:1-3, 12-15
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Bamidbar 16:1-2, 12-15
[Artscroll/Stone Edition)

1 Korah son of Izhar son of
Kohath son of Levi separated
himself, with Dathan and
Abiram, sons of Eliab, and On
son of Peleth, the offspring of
Reuben. 2 They stood before
Moses with two hundred and
fifty men from the Children
of Israel, leaders of the
assembly, those summoned
for meeting, men of renown...
12 Moses sent forth to
summeon Dathan and Abiram,
the sons of Eliab, but they
said, “We shall not go up! 13
Is it not enough that you have
brought us up from a land
flowing with milk and honey to
cause us to die in the

Wilderness, yet you seek

to dominate us, even to
dominate further?

14 Moreover, you did not
bring us to a land flowing with
milk and honey nor give us a
heritage of field and vineyard!
Even if you would gouge out
the eyes of those men, we
shall not go up!” 15 This
distressed Moses greatly, and
he said to HASHEM, “Do not
turn to their gift-offering!

I have not taken even a single
donkey of theirs, nor have |
wronged even one of them.”



Discussion Questions
1. Based on verse 3, what complaint do Korah and his entourage make against
Moses and Aaron?

2. What is the ambiguous phrase in verse 12? How does the interpretation of that
phrase impact your interpretation of the story?

ACTIVITY: “Your Take”

You are an Israelite in the desert with an active Instagram following. You just
witnessed Dathan and Abiram refusing to accept the invitation of Moses to meet. You
need to update your followers with your take on the latest desert drama!

Please take a photo and create a caption for the photo that
captures your understanding of Moses’s intention for reaching
out to meet with Dathan and Abiram and their reason for
refusing to do so. (You may recruit other actors to appear in

your photo!)




Text 2.2

Hirsch, Numbers 16:12
[Rabbi Samson Raphael Hirsch, 1808-1888,
Germany)

“Sent to call to” - In no way [does this verse]
involve a dictatorial ‘order’ coming from a
superior, but rather it is used to designate a
friendly invitation....

Moses in the most friendly way had asked them
to come to him, but they took the invitation as a
summons,” and answered, “We are not coming
up to ‘my lord’ (i.e., we do not take orders from
him]; it is a presumption on his part to order us
about to come to him. He has no right to give
commands, 'we are not coming up to him."™

Text Study: Rabbi Samson Raphael Hirsch, Numbers 16:12
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Discussion Questions

1. According to Rabbi Hirsch, what was Moses’s true intention in reaching out to Dathan and
Abiram? How did Dathan and Abiram understand Moshe’s request?

2. What was the source of this grave miscommunication between Moses and Dathan and
Abiram? Would the outcome of the story have been different had the adversaries engaged with
each other face to face?

WRITTEN REFLECTION:

Thinking about the facts of the story that we do know, write at least
one suggestion for how Moses could have handled the situation
better and one suggestion for how Dathan and Abiram could have
handled the situation better.




Lesson 2: “Internal Conditions: It Starts With Me!”

In what circumstances would you decide to show up to a

% potentially difficult conversation?
> | A

% PAIR fi\ In what circumstances would you decide not to show up to a
(With 2 partner) potentially difficult conversation?

THINK SHARE

(Yourself) (Whole class)

THINK: take one minute to think and write down 2-3 circumstances in which you would
decide to SHOW UP to a potentially difficult conversation and 2-3 circumstances in
which you would decide NOT to show up to a potentially difficult conversation.

PAIR: take 2 minutes to discuss your written lists in small groups of 2-4 students.
Students can discuss with their hevrutot in person or in Zoom breakout rooms.

SHARE: designate one person from your hevruta to share 1-2 highlights from your
hevruta discussion with the whole group.

Text Study: Mishnah Avot, 1:12 & Midrash Shmuel, Avot 1:12
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a lover of people

who brings them closer to Torah.



Discussion Questions

1. Why do you think that this mishnah must instruct us to be both ohev shalom (lover of
peace) and rodef shalom (pursuer of peace)? What might the difference be between
“ohev shalom” and “rodef shalom?”

Text 2.4
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oneself and in one’s home.

And “rodef shalom” - (this means] among
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And he needs first himself to be “ohev
shalom” for himself. Since it [peace] is a
good thing in his own eyes and he loves
it for himself, he will be drawn to go and
bring peace between others.

Discussion Questions

1. What is the difference between “ohev shalom” and “rodef shalom” according to the
Midrash Shmuel? Is this distinction similar to the distinction you came up with?

2. Why does the Midrash Shmuel claim that it is important to be “ohev shalom” before
being “rodef shalom?”




Rider: N
‘ J Elephant:

The ¥
conscious./ The automatic,
verbal, emotional,
thinking visceral
brain brain

HAND MODEL OF THE BRAIN

CONCEPT CREATED BY DR. DAN SIEGEL

AR/ 17 i
I 5 3. CORTEX

Allows us to perceive
the outside world,

2. BRAIN STEM & :
1. SPINAL CORD LIMBIC AREA think, reason

Detect danger and set off an ‘alarm’ to
alert the rest of the body to the danger

S“FLIP YOUR LID"
PHENOMENON

Sometimes strong emotions can enter
the brain stem & limbic area and override
the prefrontal cortex part of the brain
that is meant to regulate those emotions.

Leads up
to the skull

4. PREFRONTAL The emotions take over so that we no
CORTEX longer feel stable. Instead, these “big

feelings” make us feel out of control and

sometimes cause us to act in ways that

are scary to others. Sometimes we even
scare ourselves.

Regulates the
brain stem and the
limbic area

If we ‘flip our lid,” we CAN bring
ourselves back in line.



Discussion Questions

1. a) In which part of the brain is the ‘elephant’ found? (label the diagram accordingly)
b) In which part of the brain is the ‘rider’ found? (label the diagram accordingly)

2. Dr. Dan Siegel claims at the beginning of the video that “when we can see in front of us
what’s going on in the brain then we can change what the brain does.” Why do you think that
visualizing the hand model of the brain during stressful situations has the power to impact what
your brain does in that moment?

WRITTEN REFLECTION:

a) Please write down an example when you “flipped your lid” during a
heated moment and reacted in a way that you may have later
regretted.

b) Imagine that you had been able to access your prefrontal cortex and responded
consciously in that moment rather than reacted to the emotional trigger. What would you
have said or done differently?




“Mindfulness is
paying attention to
the present moment
without Judgement.”

Dr. Jon Kabat-Zinn

Discussion Questions
1. What do you think it means to pay attention WITH judgement?

2. What do you think it means to pay attention WITHOUT judgement?

S

Between stimulus and response there is a space.
(n that space s owr power to choose our response.
n our response Lies our growth and freedom.

-Victor Frankl-
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“Just Breathe” — One of the girls in the video
compared her brain to a jar that has glitter swirling
in all directions. What analogy can YOU come up
with for your brain when you feel upset?

@ ACTIVITY: “Inside - Outside”

Consider the following emotions:
Angry

Sad

Nervous

Happy
Peaceful

I

e o o o o

2. a) Act out what it feels like in the body when you feel that particular emotion.

b) List some words to describe how each emotion manifests in physical sensations.

11



ACTIVITY: “l Used To Think/ Now | Think”

Reflect on what you have learned in lesson 2 by completing one or
more of the following sentences:

e | used to think X about my emotions. Now | think ¥ about my emotions.
e | used to feel X about engaging in a difficult conversation. Now | feel ¥ about
engaging in a difficult conversation.

Lesson 3: “Internal Conditions: It Starts With Me!”

Nonviolent Communication (NVC):

“Every criticism, judgment, diagnosis,
and expression of anger is the tragic
expression of an unmet need.”

Dr. Marshall Rosenberg

NEEDS BEING MET

éER%!sz
%

N
-

NEEDS NOT BEING MET
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Needs and Values

Things We All Want in Our Lives

AUTONOMY
choice

dignity
freedom
independence
self-expression
space
spontaneity

CONNECTION
acceptance
affection
appreciation
authenticity
belonging

care

closeness
communication
communion
community
companionship
compassion
consideration
empathy
friendship
inclusion
inspiration
integrity
intimacy

love

mutuality
nurturing
partnership
presence
respect/self-respect
security
self-acceptance
self-care

CONNECTION(continued)
self-connection

self-expression
shared reality

stability

support

to know and be known
to see and be seen
trust

understanding
warmth

MEANING

awareness
celebration
challenge
clarity
competence
consciousness
contribution
creativity
discovery
efficiency
effectiveness
growth
integration
integrity
learning
mourning
movement
participation
perspective
presence
progress
purpose
self-expression
stimulation
understanding

PEACE

acceptance
balance
beauty
communion
ease
equanimity
faith
harmony
hope

order
peace-of-mind
space

PHYSICAL
WELL-BEING
air

care

comfort

food
movement/exercise
rest/sleep

safety (physical)
self-care

sexual expression
shelter

touch

water

PLAY

adventure
excitement
fun

humor

joy
relaxation
stimulation

To use this list to create more peace, harmony and understanding in your life, go to
www.theexercise.org. You can also attend "First Mondays,"” a free intro and workshop on the
skills of creating human connection. For more information go to www.firstmondays.org, visit

www.nycnvc,org or call 646,201.9226.

V5.1B.15 Pubiished 2015 by The New York Center for Nonviolent Communication*™
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avi n%
openhearted

tender
warm

EhLaneER

curious
engrossed
enchanted
enthralied
entranced
fascinated
interested
intrigued
involved

open
spellbound
mulated

@ ®Feelings Associated with Unmet Needs®

ANGER
oggravated
angry
animasity
annoyed
contempt
disgruntied
enraged
exasperated
furious
hate
hostile
Incensed
Irate
Irritated
Irked

livia

miffed
nettied
outraged
peeved
resentful

abhorrence
appalled
bothered
displeased
disgust
dislike
enmity
horrified
loathing
repulsion
revulsion

Shared

ardent
aroused
dazzled
energetic
enlivened
enthusiastic
exuberant
|nv|?orated

passuonate
surprised
vibrant

en!H. ra"eg

radian
electrified
euphoric
oyed
thn e

amblvalent
baffled
bewildered
conflicted
dazed
discombobulated
disoriented
mixed
mystified
perplexed
puzzled
torn

apathetic
bored
closed
detached
distant
indifferent
listiess
numb
withdrawn

agitated
alarmed
concerned
distraught
disconcerted
dismayed
disturbed
frustrated
perturbed

Feelings

:Feelings Associated with Met Needs:

ompassionate
el

thankful
touched

pleased
rapturous
tickled

rattied
restless
shocked
startied
surprised
troubled
turbulent
turmoil
uncomfortable
uneasy
unnerved
unsettied
upset

ashamed
chagrined
discomfited
fustered
mortified
self-conscious

beat
bumt out
depleted
exhausted
listiess
pooped
sleepy
tired
veeary
wiped out
worn out

con“geng

calm
expectant comfortable
* zed centered
|ghth?arted conte'ﬁn ;
san uine i
y felknea Y
upbeat mellow
aoiet
Ul
i -
eager relieved
used satisfied
motivated serene
moved tranquil
psyched
stimulated Bﬁ?ﬁﬁgﬁn
stirred recharge
wonder rejuvenated
renewed
rested
restored
revived
EEAR SADNESS
afraid depressed
anxious dejected
apprehensive despainng
dread despondent
fearful disappointed
foreboding discouraged
frightened disheartened
guarded foriorn
insecure gleomy
feery heavy hearted
mistrustful hopeless
panicked melancholy
petnfied miserable
scared unhappy
shaky wistful
terrified
trepidation
wary anxious
wornied closed
distressed
PAIN edgy
aching fidgety
agony frazzied
anguished frustrated
devastated Jittery
grief nervous
heartbroken overwhelmed
hungry restiess
hurting stressed out
lonely
miserable
regretful lenging
remorseful nostalgic
pining
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An Example of Negative Feelings that Reflect Needs that have NOT Been Met:

Sivan came home from school and discovered that the handmade vase that normally
sits on her desk had shattered all over her bedroom floor, its content strewn everywhere.
It turns out that her brother had come into her room to borrow some books and
accidentally knocked over her vase in the process.

Sivan felt anger and frustration that her brother had
come into her room without permission, which did not
honor her needs for space, trust, and security. She also
felt remorse and disappointment that the special,
handmade vase had broken, because it was helping to

fulfill her need for beauty and self-expression in her ! k .
bedroom. sl

ACTIVITY: “Matching Feelings With Needs”

What feelings and needs do you imagine might be
underneath the surface in the following scenarios?

Scenario A: Your mom comes home late from work, and the house is a mess.
She is feeling stressed out and frustrated. What might be a need(s) she has that
IS not being met?

Scenario B: Your little sister wakes up on the morning of her birthday to
breakfast-in-bed and a new bike. She’s thrilled. What might be a need(s) she has
that is being met?

Scenario C: The class is going crazy at the end of the school day. How might
your teacher be feeling? What might be a need(s) of his that are not being met?

15



WRITTEN REFLECTION:
Why do you think it would be helpful and important to acknowledge
the connection between our feelings and our needs?

Examples of Common Examples of Common
FEELINGS NEEDS

® anger * respect

e sadness e belonging

o fear e nourishment

e excitement e health

e contentment e fun

Needs & Strategies In Conflict

Two friends in 12" grade, Joanne and Adam, had a very busy day in school. Both
had a math exam in the morning, gave an oral presentation in the afternoon,
attended a yearbook meeting during lunch, and ran 3 miles in track club after
school. After such a stressful day, Joanne and Adam both have a need for
relaxation.

Joanne and Adam sit next to each other on the bus ride home from school. Adam
immediately begins filling in Joanne on the details of his crazy day. After 2 minutes,
Joanne rolls her eyes, plugs in her headphones, and listens to music the whole way
home. Adam is insulted that Joanne tuned him out and decides that he won't sit
next to her on the bus in the future.

16



em.pa.-thy

/'empaTHe&/ We will consider three examples of
Noun empathy in three different contexts:

international negotiations, national
The ability to understand politics, and home life.

and share the feelings of
another in a respectful
and compassionate way.

1. The Impact of Empathy in International Negotiations

a) What was the major strategic difference in the way Green Peace approached the
Chinese minister vs. the way Yoram Mosenzon approached the Chinese minister?

b) Mosenzon claims that people typically begin a conversation by “telling you how you
should change rather than starting with empathy.” Why do you think that’s the case?

2. The Impact of Empathy in International Negotiations

a) What are the common “American values” that Cox and Peterson say transcend their
political differences?

b) How is this ad an appeal to the empathy of the American public?

17



c) These two gubernatorial candidates on opposite sides of the aisle joined together to
use their campaign platform to demonstrate and encourage civility. How do you think
that citizens who are not in the public spotlight can demonstrate and encourage civility
in our own circles in-person or on social media?

3. The Impact of Empathy in Home Life

Rebecca Schisler, mindfulness educator and co-author of the Mahloket Matters
. School materials, shares a memory of how empathy transformed an ongoing conflict
for her at home:

My step-dad and | hold different political views, and when | was a teenager, we were
constantly getting into arguments about it that never really led anywhere and made us
both upset. When | began to practice mindfulness and learned about Non-Violent
Communication, | focused less on which one of us was ‘right’ and which one of us was
‘wrong.’ | realized that his opinion, and his passionate expression of it, was connected
to his underlying needs and past experiences. | didn’t know what those experiences
were, or what his needs were, but | knew that | could relate to them- whether they were
to be heard, to feel safe, to feel integrity, or even to feel secure in his identity. When |
could tune into his feelings and needs and reflect on how they are true in my own life
also, | could feel compassion and empathy for him. Then, | was so much more
motivated to respond with patience, kindness, and more skillfulness, as | practiced and
learned more over time.

Over the years, those political conversations have shifted significantly! We still disagree
on some important issues, but we have both opened our minds a bit more to the others’
perspective. The change did not happen overnight, but our mutual understanding and
respect for one another has deepened, and our communication has steadily improved.

Discussion Questions:
1. How is it possible to have empathy for someone when you do not know their
underlying needs or past experiences?

18



2. How can cultivating empathy towards the other person impact your motivation and
intention for engaging in a conversation?

ACTIVITY: “Partner Empathy Exercise”

You will be working with a partner for this activity. Both partners should have
handy the Needs Inventory and the Feelings Inventory for easy reference.

1. a) Partner A: Share about something that happened recently in your life and how it
made you feel (can look at Feelings Inventory for reference).

b) Partner B: As you listen, tune into your own experience of that feeling, remembering
a time when you have felt that way in your own life. See if you can feel some empathy
for your partner. Try to express that feeling of empathy to your partner either verbally or
non-verbally.

c) Partners A and B should switch roles.

2. Working with the same partner, follow the next steps:

a) Partner A: Share about a need that you have in your life (can look at the Needs
Inventory for reference) and a time when that need was either met, or not met.

b) Partner B: listen and reflect on if and how that need shows up in your own life. See if
you can feel some empathy for your partner. Try to express that feeling of empathy to
your partner either verbally or non-verbally.

c) Partners A and B should switch roles.
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Thom Bond of the New York Center for Nonviolent Communication (NYCNVC) created
an exercise called “Shifting Toward Compassion.” In his own words, here is the goal of
the exercise:

| created this exercise so people can have what | call a "Shift.” By that | mean
experience a "shift" in what you are thinking about and a shift in how you feel. To
understand "shift," | have found it helpful to imagine a line like the one below labeled
"Connection Continuum.” On one end is rage, disconnect and violence... on the
other is compassion, connection and peace. In any given moment we are all
somewhere on this line (many or most of us in the middle somewhere).

THE CONNECTION CONTINUUM

& &€ You and me (always moving back and forth) >>->

rage, disconnect and violence && —>-  connection, compassion, peace

When we interact with other people, we are constantly moving back and forth on this
line, often from moment to moment, at times even second to second. This exercise
is a tool to move yourself toward a more compassionate state, even in difficult
moments.”

ACTIVITY: “The Exercise: Shifting Toward
Compassion”

1. Take a blank side of paper and at the top, write down something somebody said to you that
you did not like hearing.

Hints:

a) People who choose a less than traumatic, yet "stimulating" situation seem to have
greater success early on. Choose a situation that was challenging, but not the most
challenging or extreme situation in in your life.

b) Think of the exact quote. No story line or background is needed for this exercise, just the
quote.
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https://www.nycnvc.org/the-exercise

2. Draw a "T" shape on the top half of the paper and write an "F" on the left side and an "N" on
the right, just like in the picture below.

T-CHART

3. On the left side, under the "F" column, write down how you're feeling when you think about
that quote. See slide p.14 for a list of FEELINGS to be used with this exercise.

4. On the right side, under the "N" column, write down what you are (or were) needing and not
getting the moment you heard the words. See p.13 for a list of NEEDS to be used with this
exercise.

5. Take a minute....Close your eyes and relax. After some time, look at the list again. If you feel
certain this list represents what you were experiencing then move on to the next step. If you feel
like something's missing, go back to the FEELINGS and NEEDS lists and look again until you
feel complete.

6. Draw a second "T" shape on the bottom half of the paper with an "F" on the left side and an
"N" on the right, just like before.

7. On the left side, under the "F" column, write down what you imagine the other person was
feeling when you heard what they said. If you really can't think of what they were feeling, you
can try going back to Step 5 and double check your own list. Most people have difficulty doing
"Step 7" until their own list is really complete ("Step 5").

8. On the right side, under the "N" column, write down what you imagine the other person was
needing and not getting in the moment you heard their words. Just like "Step 7" if you really
can't think of what they were needing, you can try going back to Step 5 and double check your
own list. Most people have difficulty doing "Step 8" until their own list is really complete ("Step
5).

9. Take a minute. Close your eyes and relax. Look at the list again. If you feel comfortable that
this list represents what they were experiencing then move on to the next step. If you feel like
something's missing, go back and look at the lists again until you are sure you are complete.

10. Check with yourself and see if you notice a shift in how you feel about what was said to you
or how you feel toward the person that said it. Check if you think you may have a way of
thinking about this that wasn't there before.... or if you just feel less upset than when you
started. If you do, then you've had a shift. You've consciously moved yourself toward
compassion. If you feel the same or worse you may want to try again with the same quote or
one on a subject that's not as "hot" for you.
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Please note: About 20% of people that do the exercise DO NOT shift on the first time through.
100% of people who keep trying eventually do...People who practice this over and over report
more success in "shifting.” It's like developing a muscle. Please keep in your mind that this is a
"taste" of NVC and there is a larger body of work and practice that is far more powerful when we
increase our skills through learning and practice.

Setting a Clear Intention

Crafting and Extending a Welcoming Invitation

Scenario A: Hey, we need to talk! | can’t believe you were so
mean that you, John, and Sarah went to that movie without me!
You knew | wanted to go to and none of you even thought to
invite me.

Scenario B: Hey, | heard you, John, and Sarah went out to a
movie. | wanted to see that movie too. | feel left out. Can we talk
about it?

Discussion Questions:
1. What are some significant differences between these two invitations to talk?

2. How can cultivating empathy towards the other person impact your motivation and
intention for engaging in a conversation?
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Tips for Crafting a Successful Invitation

1. It is a request, not a demand! That means we have to accept it if the other person
declines the invitation. Do not assume they are available or wanting/ready to engage.

2. The invitation can include your intention. For example:

"l would like to talk to you about the issue of immigration. | want to

share where | am coming from and understand better where you
are coming from. Are you open to having a conversation with me
about this?"

3. Your tone of voice is as important as the words you choose.

Thought Question: How can you clearly express tone through text messaging or social media?

CONVERSATION #1 CONVERSATION #2 CONVERSATION #3
| just fell down | just fell down ljust fell down

* @ %,
the stairs! the stairs! & the stairs! <= &5

—
— -

) Where are they
Oh no! Do I d'nd the same taking you?
you need help? thing yesterday & I'll be right there!

.

WRITING ACTIVITY:

Pretend you are Moses and you get a chance to rewrite history. You've got
another shot to extend an invitation to Datan and Abiram to join you in a
conversation. What will you say in your invitation?
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Lesson 4: “External Conditions: Setting the Stage”

Review:
Conflict

Awareness of
Feelings/Needs

Motivation
Intention

Invitation

Text Study: Mishnah Sanhedrin 4:3

Mishnah Sanhedrin 4:3 a:T ['1TN10 NIwn
The Sanhedrin was (organized] T2 ,N73Y A '¥N2 NN 1770
like half a round granary, so NT DR AT RN ANY.
that each (judge] could see each

(judge).

Discussion Questions:
1. What was the seating arrangement in the Sanhedrin? m

2. What is the significance of the judges being able to see each other?
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ACTIVITY: “Creating a Vibe”

Consider the following questions upon seeing each
of the 3 slides that your teacher displays:

. How was this particular place designed to make you feel?

. What specific features of this place make you feel that way?

Determine the Appropriate Setting for a Conversation

You decide that you want to run for student council treasurer.
You share your plan with your friend, Karen. The next week, you
see Karen’s name on the official list of student council treasurer
candidates. You feel betrayed that Karen is running against you,
and you feel hurt that she did not tell you in person. You have
decided that you want to talk with Karen about this upsetting
situation.
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Text Study: Abarbanel, Nahalat Avot 1:12

Abarbanel, Nahalot Avot 1:12

... In all places that shalom is mentioned in
Scripture, the commentaries thought it to
be [about bringing] agreement between two
conflicting parties...

[But this way of looking at shalom] is as if the
matter of shalom, according to them, does
not occur unless there is a fight and conflict
beforehand! ...

But they, [those commentators] did not

recognize the greatness of shalom...for if they

say it is about bringing agreement to those in

conflict, surely they would also say that shalom

applies to situations other than fighting and
conflicts, [such as working for] the common

good, and the making of agreements between

people, and loving one another, for these
things are necessary things in the gathering

of a nation, and this is the string that binds us
all...Therefore, God is called Shalom, since God

connects the whole world.

Discussion Question:

2N NIAX N7 ,7N121aAN

“DI7Y” 1DTIY DI 702 ...
11"YY D'YI9NN 1AWN QMDA
NINdN |2 NND0N TN

. NIoLIPNNN

X7 ,0NM2T7 ,017WN "V 17X
NLLP Y'Y DIPNL DX D 719!

L JMTIR DN

N7yn NX NN X7 NNl
ANK'Y NI DORY 197 ..017WN
MD D'2"INN NNdoN 7Y

,017¥ X' |2 DA N, AUNY
2V ,AvLEI NA N NN
nNdon Wi ,gnivnn 210N
,NT7 NT DNADNI ,D'YIND
Y272 'N1dAN MTA XINY
AYIEN VINA XD YTAN
X171 271 ...0%710 NX "annni
DX WIPN RINY 197 "DI7Y” "N
.07un

1. Why do you think that the Abarbanel includes the “making of agreements between
people” in his second definition of shalom?

| Rebecca reflects about her experience in 2019 with an Israeli — Palestinian youth
program that did not establish any kind of anchoring agreement in advance of the
gathering:

Last year, | was observing a program at an organization that brings together Israeli and
Palestinian teenagers in Jerusalem for peace-building work. It was right after the Trump
administration unveiled a controversial Peace Plan, and tensions were high among
everyone in the group. In an effort to promote constructive dialogue, the organization
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held a session for 9th and 10th graders to learn about the specifics of the plan, and
process their thoughts and feelings together.

But there had not been agreements laid out in an explicit or significant way as to how
the conversation would take place. While the program leader was trying to present
information and facilitate a dialogue, participants continually interrupted her with
guestions and exclamations. They also interrupted one another, and seemed to be
'talking at' one another rather than listening and responding. Some of them were totally
absorbed in their cellphones while those who they disagreed with were talking. After
one student expressed his opinion, some others simply got up and walked out of the
room. Participants were continually whispering to the people sitting near them, and
some were yelling and responding in a blameful tone of voice when others spoke. There
was a thick emotional charge in the room, and the atmosphere was one of chaos.

Discussion Questions:

1. Why do you think that the teens in this program acted this way?

2. What are some anchoring agreements that could have made this experience more
productive and aligned with a mahloket le-shem shamayim environment?

3. Due to the lack of a mahloket le-shem shamaymim atmosphere, what opportunity
was lost in this gathering of Israeli and Palestinian teenagers?

ACTIVITY': “Creating a Classroom Haskamah (Agreement)’

1. In small groups, come up with 3-5 classroom community agreements that are
important to you. Have a scribe take notes in each group.

2. The agreement statements should be simple to remember and concise. They may also be
descriptive but fit into simple categories or values. For example, the category of RESPECT may
contain the statement, “Do not interrupt people.”

3. Each small group will have a chance to share with the whole class the 3-5 anchor
agreements that they came up with.
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4. After hearing the ideas of each small group, the class decides together on our 3-5 official
haskamot. Everyone’s consent matters!

5. Let’s discuss what to do if someone breaks the haskamabh.

6. Decide where this classroom haskamah will reside for easy reference (e.g., hang it
on the classroom wall, document in a shared classroom folder, etc.)

ACTIVITY: “Sharing Circle”

1. Share a challenge - personal, interpersonal, or societal - in your life that is
in process right now.

[It does not have to be the deepest, hardest thing you’re dealing with! Just
something that is challenging, where there might be potential for mahloket
le-shem shamayim or learning.]

2. Share a challenge you have had in the past that was resolved in a constructive
or meaningful way and had a positive impact on you in the end. What did you
learn from that experience?

Reminder: We are hear to listen to each other, not to give advice. You are
welcome to to use hand signals to communicate empathy and presence (e.g.,
rub thumb and forefinger together to indicate “same here!”).
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